
June 10, 2020 
 
Dear Dr. Erika Cohen-Derr, 
 
Thank you for allowing me to explore opportunities to improve the equity and inclusion of undergraduate 
extracurricular offerings at Georgetown University. I am pleased to present to you the following proposal and 
attached detailed report for your review. 
  
Background 
On February 10, 2020, we connected and discussed eliminating undergraduate student activities dues/fees 
(hidden costs), on top of the student activity fee already charged with tuition, in order to improve students’ 
sense of belonging – particularly among low-income, first-generation students.  We also discussed the tension 
between eliminating hidden costs and maintaining the current level of student programming. Eliminating 
hidden costs associated with student activities may require a reduction in student programming. 
  
Research indicated that reducing undergraduate student programming at Georgetown would not necessarily 
have a negative impact on student life at Georgetown; in fact, research indicates that greater competition for 
student activity funding will result in a shift in focus from programmatic quantity to programmatic quality, 
and a cultural shift away from student “stress culture.” 
  
Given the findings of my research, and current events around systemic racism and inequality making this 
project increasingly more relevant, I propose fully restricting student organizations and other non-
instructional programming entities (i.e. Res life, GPB, Senior Class Committee, etc.) from fundraising among 
student members and charging students dues, membership fees, activity fees, equipment fees, event 
admission, floor funds, etc. 
   
Goals/Objectives 
The primary goal of prohibiting hidden costs associated with student activities is to make undergraduate 
extracurricular offerings at Georgetown more inclusive and accessible for all students, regardless of socio-
economic standing, and create a greater sense of belongingness campus wide. This intervention will be 
accomplished through the following phases: 
  
1. Policy Implementation 
2. Introduction of the Georgetown Activity Transcript 
3. Extracurricular Registration Requirement 
  
Procedures 
Meeting these objectives will require an open line of communication with the Georgetown University Student 
Association (GUSA). An email of introduction from you to the incumbent GUSA President will be helpful in 
gaining their support. Additionally, the success of this project relies heavily on the Center for Student 
Engagement staff and forward momentum of this intervention will be enhanced if you could provide an 
additional email of introduction to the CSE Director encouraging their consideration of the proposed 
intervention. 
  
If this proposal and the following report meets with your approval, implementation will require your 
leadership and support. I look forward to the opportunity to connect with you to discuss next steps for 
implementation in the near future. 
 
Sincerely, 

 
Andi De Bellis 
MSB’14, GSA’20 
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INTRODUCTION 

Currently, embedded within tuition and mandatory fees, undergraduate students at 

Georgetown University pay $84 per semester to be able to participate in extracurricular 

activities; however, payment of this student activities fee does not absolve students of paying 

hidden fees such as dues, membership fees, activity fees, equipment fees, event admission, 

floor funds, etc. as required on an organization-by-organization or activity-by-activity basis. 

Given the already high cost of attending Georgetown and living in D.C., these additional hidden 

student organization costs make extracurricular offerings potentially unaffordable and 

inaccessible for many low-income, first-generation students, create a barrier to student 

engagement, and, ultimately, impede on students’ sense of belonging creating issues of access, 

equity and inclusion. 

Inspiration for the intervention to follow within this report was drawn from discussion with 

Georgetown’s Research and Design unit dedicated to the development of equitable and 

innovative models of education, The Hub, and informed by my own undergraduate experience 

at Georgetown University. While discussing the barriers faced to a sense of belonging, I recalled 

one of my first interactions as a low-income, first-generation student on campus - going to the 

student organization fair at the beginning of my first semester, being super interested and 

excited to join all these clubs, and then finding out that all of the clubs I wanted to join and 

participate in required dues, had equipment fees, or charged fees for activities I couldn't afford. I 

spent the better part of my freshman and sophomore years feeling like a Georgetown misfit and 

completely ostracized and isolated from my own interested because I didn't have the funds 

necessary to get involved in the extracurricular offerings that aligned with my interests on top of 

what I had to spend on my already costly education, vittles, textbooks, food, etc. In Spring 2018, 

The Hub conducted a preliminary Student Belonging Study which indicated that my feelings of 

not really belonging at Georgetown were not that uncommon. In fact, many of the micro-
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narratives collected during the study expresses similar experiences among low-income, first-

generation students (Student Belonging Study, 2018). 

Luckily, towards the end of sophomore year, I came across an opportunity to work in the 

Center for Student Engagement, which led to my involvement in the Student Activities 

Commission (SAC), which is the largest undergraduate student organization funding board at 

Georgetown through which I was able to gain first-hand knowledge of the extent of these hidden 

costs associated with student activities and first-hand experience learning how to navigate the 

politics, bureaucracy, and culture surrounding student programming at Georgetown. 

Contained within this report is a detailed plan of implementation for an intervention 

designed to eliminate the extraneous hidden costs associated with undergraduate 

extracurriculars at Georgetown University, supporting research, and methods of intervention 

assessment.  

 

BELONGING 

As defined by Goodenow, belonging is “the extent to which students feel personally 

accepted, respected, included, and supported by others in the school social environment” 

(Goodenow, 1993, 80). In the early 1990s, researchers really started to explore belonging and 

found it to be an intrinsic component to student motivation and success. Even more 

contemporarily, the importance of fostering a sense of belonging in higher education continues 

to be highlighted in by research, as a lacking sense of belonging almost always has a negative 

impact on success in higher education, which substantiates claims that institutions have an 

important role to play in creating and maintaining a sense of belonging among students. 

However, the influence extracurricular involvement has on a student’s sense of belonging, is the 

relationship most relevant to this in the context of this intervention. 
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In 2014, Bangor University conducted an experiment on Students’ Sense of Belonging to 

gather empirical data on the domains under which students attributed their sense of belonging. 

426 students were surveyed, and the resulting conclusion was that “that students’ sense of 

belonging to university is multi-dimensional, although social engagement is the most salient 

factor” (Ahn & Davis, 2020, 631). The experiment was conducted doing a word analysis of 

micro-narratives and the most frequently used words were “clubs” and “societies.” Knowing the 

word patterns of the experiment helps us better define social engagement as extracurricular 

involvement. While the relationship between belonging and extracurricular involvement is 

foundational to the intervention being recommended in this report, it is also crucial to point to the 

relationship between belonging and low-income, first-generation students. 

While is a currently held belief that education is the great equalizer, current and ongoing 

research challenges this idea. There is a “persistence of cultural mismatch, and its negative 

consequences, throughout first-generation students’ time in college. Thus, while access to 

college is clearly important for class mobility and life opportunities, access is not enough on its 

own. By failing to make room for diverse cultural norms, colleges also fail to provide [low-

income,] first-generation students the academic and social benefits enjoyed by their continuing-

generation peers.” (Phillips, Stephens, Townsend, & Goudeau, 2020, 16). This draws us back to 

the assertion that institutions of higher education have an obligation to foster a greater sense of 

belonging among students. Given the relationship between extracurricular involvement, 

belonging, and low-income, first-generation students, it is time to look at the relationship 

between extracurricular involvement, and equity, access, and inclusion. 
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THE IMPORTANCE OF EXTRACURRICULARS 

As it has been established extracurricular involvement is indeed important to both 

fostering a sense of belonging, and that a sense of belonging among low-income, first-

generation students is of particular importance in order to promote the academic success of the 

full student body, it is now essential to establish the barrier that hidden costs create to the 

equity, access and inclusion of extracurricular activities.   

In Widening Income Inequalities: Higher Education’s Role in Serving Low Income 

Students, Dalton and Crosby state and support that, “Campus activities and services and 

programs that require expensive fees or payments automatically favor those students with 

greater financial means” (Dalton & Crosby, 2005, 5), supporting the assumption the hidden 

costs of extracurriculars are a huge barrier to access, equity and inclusion, and one that 

disproportionately falls to low-income students. Additionally, as highlighted by an Arizona State 

University publication, financial aid does not provide low-income students with adequate 

financial security to cover extracurricular costs (Kappes, 2008). Additionally, although it is not 

applicable to the undergraduate population at Georgetown, it is worth mentioning as it may 

pertain on a larger scale, to graduate students, that the housing decision that many low-income 

students have to face - seeking more affordable off-campus housing - is indirectly restrictive of a 

student’s extracurricular involvement due to commute time cutting into students’ spare time 

available to engage in extracurricular activities. 

Finally, another point worth mentioning is the correlation extracurricular involvement and 

employment. Given that “extracurricular activities have become credentials of social and moral 

character that have monetary conversion value in labor markets,” (Rivera, 2011, 71), it can be 

postulated that inaccessibility to extracurricular offerings in higher education is not only a 

detriment to a student’s sense of belonging but also their employability, and what is the purpose 
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of higher education if not to make a student a fully and adequately equipped candidate to enter 

the professional workforce?  

 

UNDERGRADUATE EXTRACURRICULARS AT GEORGETOWN 

As mental health has begun to take the front stage in institutions of mental health, 

Georgetown has received quite a bit of criticism for its “stress culture.” As reported by Angela 

Caprio in The Tab, 

“Georgetown’s stress culture is no secret. Lau 

is never empty, and a lot of students have the 

great ‘pleasure’ of watching the sunrise from their 

library cubicle. Any upperclassman will tell you 

that they always feel the need to be busy. Every 

minute of free time is plagued with the question: 

what else could I be doing right now?... The 

pressure students feel (and the stress culture itself) 

comes from Georgetown students’ ambition and 

need for success after graduation. MSB students 

say they need a job lined up by junior year. A 

Congressional internship is essentially, to many, 

an unofficial graduation requirement. Some even kiss 

law school goodbye after receiving their first B in a 

class. Why are we doing this to ourselves?” (Caprio, 2016). 

 

So how much extracurricular involvement is too much involvement. Research and 

recommendations that can be found point to an average of 6-10 hours per week, and after 
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about 10 hours per week of extra-curricular involvement, there is consistent evidence student 

success, chances of holding a leadership position and acquiring any soft-skills (such as 

communication, teamwork, political awareness, etc) from the experience drops off (Zacherman, 

2010, 45). In 2014, upon noting an uptick in student complaints about being over-committed, 

Dean Khurana at Harvard College noted an increase in students participating in in 

extracurricular an average of 10 or more hours per week. His recommendation to students was 

to “think about the difference between a transactional education and a transformational education. 

A transactional education is characterized by adding lines to your resume, accepting the status 

quo, and, in the process, skimming the surface of what a Harvard education has to offer. On the 

other hand, a transformational education is characterized by seeking academic, social, and 

personal experiences that truly challenge you to step out of your comfort zone” (Khurana, 2014).  

At Georgetown there are over 200 undergraduate student organizations, on average 

there are over well over 200 student organization sponsored events per semester, not including 

general club member meetings, and of the roughly 6500 student activity fee paying 

undergraduate students, 92% are involved in at least one student organization and a 10 hours 

per week commitment is on the low end of the spectrum for the average weekly extracurricular 

involvement at Georgetown.  

  

THE INTERVENTION 

Looking to other institutions for insights on eliminating hidden costs associated with 

extracurricular engagement and student activities, there are only a few examples of institutions 

that have attempted to make all events free for students and/or drastically subsidize student 

activities. For example, Vanderbilt does not allow students to be charge more than $5 to attend 

an event (Vanderbilt, 1970).  Unfortunately, there is no research and/or past attempts recorded 

that I could find on institutions purposefully scaling back on extracurricular events or offerings to 
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ensure “hidden costs” were eliminated for students. However, I did come across some 

interesting research on the benefits of co-curricular records (alternatively known as activity 

transcripts).  

 Activity Transcripts are a record of a student’s engagement in learning experiences 

taking place outside of the classroom. They are designed to encourage a hands-on approach to 

the learning process by recording academic experiences that take place outside the classroom. 

It also serves to highlight the student’s personal growth and provides an insightful view of a 

student’s qualifications and talents. It can increase a student’s leadership skills, employability in 

the workforce, and make them an attractive graduate school candidate. The Activity Transcript 

is an official university document that bears the University seal much like an official academic 

transcript. The transcript can be crafted to supplement a resume or academic transcript. 

Activity Transcripts also reflect a hands-on approach to learning and highlights skills 

such as leadership, decision-making, team building, problem solving, communication, goal 

setting and networking skills. At schools such as Kean University in New Jersey that use activity 

transcripts, their Center for Student Engagement provides advisement and counseling to assist 

students in the preparation, maintenance, and effective usage of a functional Activity Transcript 

(Kean University, n.d.). Given the research leading to this point, I propose fully restricting 

student organizations and other non-instructional programming entities (i.e. Res life, GPB, 

Senior Class Committee, etc.) from fundraising among student members and charging students 

dues, membership fees, activity fees, equipment fees, event admission, floor funds, and etc. in 

order to promote extracurricular equity, access, and inclusion for all undergraduate students. To 

achieve this intervention, with minimal disruption to the robust student life of Georgetown, I 

propose changes be introduced in three phases: 
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PHASE I 

The first phase of the intervention is a GUSA spearheaded policy implementation 

prohibiting clubs from collecting dues and charging fees for events. In order to enact such a 

policy, I propose a Hidden Student Activities Fees GUSA working group be created to form a 

referendum to appear on the ballot of the 2021-2022 GUSA Executive election (Appendix A) to 

add a policy to the Student Organization Standards stating that registered Student 

Organizations that receive Student Activities Fees Funding may not charge students for event 

attendance, membership dues, equipment fee, or any additional non-travel related fees. In 

addition to the policy addendum, I propose a referendum also be put forward to increase the 

student activities fee from $84 per semester to $90 per semester. The reason for this student 

activities fee increase is further elaborated in Phase III. A proposal, pending approval of the 

proposal preceding this report, has been drafted to submit to the incumbent GUSA Executive 

Board (Appendix B). 

 

PHASE II 

The second phase will be the introduction of the Georgetown Activity Transcript 

(Appendix C). The Georgetown Activity Transcripts would be completed by appointment through 

the Crawley Career Center. Career Center staff members will work one-on-one with students to 

assess career goals, help students present the skills they’ve acquired through their 

extracurricular involvements in a way that will best serve their career goals, and help guide them 

in making decisions that will improve their post-graduation employability. The Center for Student 

Engagement will provide oversight of the Activity Transcripts and verify accuracy against 

Hoyalink records. Although the main objective of this intervention is to increase students’ sense 

of belonging through the improvement of student organization access, equity and inclusion for 
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all students, in the development of this intervention a secondary objective arose to further 

enhance student life at Georgetown.  

The purpose of this second phase is cultural in nature. The idea is to move students 

away from “stress culture” by introducing a reflective component to their extracurricular 

involvement while at Georgetown. By promoting the completion of activity transcripts the hope is 

that students will be more intentional in their extracurricular choices, they will be more likely to 

pursue and obtain student organization leadership positions, they will be able to contribute more 

to a few to student organizations than a little to a lot of student organizations, student 

organization programming will be more intentional, depth over breadth will be valued within 

student life, and overall student mental health will improve.  

 

PHASE III 

The final phase of the intervention will be to implement a club registration system 

through Hoyalink (Appendix D) and student organization funding structure modification. The 

week following each CAB Fair, students will be permitted to officially register for up to 3 student 

groups and two thirds of their student activity fee will be proportionately distributed the following 

semester based on membership. To better illustrate, the $90 a student pays in the fall as part of 

their tuition for student activities would be split into 4 parts to be dispersed in the Spring – $20 

for one group of their choice, $20 for a second group of their choice, $20 for a third group of 

their choice, and of the remaining $30, $10 would be contributed to their residence hall floor 

fund, $5 to GPB freshman through junior year/SCC senior year, and the remaining $15 would 

go to a general fund to be dispersed by FinApp. FinApp could choose to disperse the remaining 

funds to funding board ad hoc funds, one-time student initiative expenditures, etc. When a 

student registers for their three student organizations on Hoyalink, the student organization 

receives the $20 student activity fee contribution from the registered student member directly, 
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as well as from all other registered student members. The purpose of the club registration and 

membership-based funding structure is to further encourage student organization leadership to 

program within the means of their budget and continue to focus on the quality of their programs 

in order to recruit a larger membership.  

Additional student activities funding, not originating from student activities fees (i.e. 

Coca-Cola grant money, tuition funds, donations, etc.) would be divided to accompany each 

dollar of student activities funds. For example, if there $0.50 in non-student activity fee funds for 

every $1 of student activities fee, each of the three student organizations I register for will get 

$30 instead of $20 towards their budget. 

 

INTERVENTION ASSESSMENT 

As this intervention is intended to improve students’ sense of belonging through the 

removal of financial barriers to participate in Georgetown University extracurricular 

opportunities, especially among low-income, first-generation students, it is import measure and 

assess just that. Spring 2022, after all three phases have been fully executed, and assuming the 

annual reoccurrence of the Campus Climate Survey, I propose adding a question or two 

gauging student’s satisfaction with student organization changes to compare against the 

demographic information and measures of belonging already collected by the survey.  

Prior to enacting any additional changes, results from the first survey should be 

compared to results collected Spring 2023. Should no improvement in students’ sense of 

belonging or satisfaction with student organizations be seen, or should results show a decline in 

satisfaction in either of those areas, as men and women for others, it’ll be the responsibility of 

the incumbent GUSA to analyze the survey result, modified the changes previously made to 

student organizations in accordance with student feedback and repeat the process of feedback 

collect and process refinement. 
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CONCLUSION 

As a Jesuit University, Georgetown not only has an obligation to educate students within 

the classroom, but also cultivate whole and diverse women and men for others through the 

extracurricular involvement. This means that when an issue of access, equity, inclusion, and 

students’ sense of belonging presents itself, we are compelled to action. Belongingness is 

essential to foster for so many reasons, not only it is essential to student success, but it also has 

the potential to save students from the deepest pits of despair. Extracurricular involvement is an 

ultimately low-cost method of ensuring Georgetown fulfills its obligation of welcoming new 

students into the fold. Therefore, open access to student organizations is a worthy institutional 

investment and a guarantee that should be given to all students regardless of their socio-

economic standing. No worthy student should be admitted to Georgetown and given only a 

limited-access pass.  
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APPENDIX B 

GUSA Executive Board Members, 
 
Pursuant with Georgetown’s commitment to cultivating People for Others and Community in Diversity, I am 
pleased to present to you the following proposal and attached detailed report for your review. 
  
Background 
In February 2020, I connected with Dr. Erika Cohen-Derr and discussed eliminating undergraduate student 
activities dues/fees (hidden costs), on top of the student activity fee already charged with tuition, in order to 
improve students’ sense of belonging – particularly among low-income, first-generation students.  We also 
discussed the tension between eliminating hidden costs and maintaining the current level of student 
programming. Eliminating hidden costs associated student activities may require a reduction in student 
programming. 
  
Research indicated that reducing undergraduate student programming at Georgetown would not necessarily 
have a negative impact on student life at Georgetown; in fact, research indicates that greater competition for 
student activity funding will result in a shift in focus from programmatic quantity to programmatic quality, 
and a cultural shift away from student “stress culture.” 
  
Given the findings of my research, and current events around systemic racism and inequality making this 
project increasingly more relevant, I propose fully restricting student organizations and other non-
instructional programming entities (i.e. Res life, GPB, Senior Class Committee, etc.) from fundraising among 
student members and charging students dues, membership fees, activity fees, equipment fees, event 
admission, floor funds, etc. 
   
Goals/Objectives 
The primary goal of prohibiting hidden costs associated with student activities is to make undergraduate 
extracurricular offerings at Georgetown more inclusive and accessible for all students, regardless of socio-
economic standing, and create a greater sense of belongingness campus wide. This intervention will be 
accomplished through the following phases: 
  
1. Policy Implementation 
2. Introduction of the Georgetown Activity Transcript 
3. Extracurricular Registration Requirement 
  
Procedures 
Meeting these objectives will require the formation of a Student Activities Hidden Cost Elimination Working 
Group to formulate a student referendum and an open line of cooperation with the Georgetown University 
Student Association (GUSA). An email of introduction from you to a working group liaison will be helpful in 
creating and refining the referendum in preparation for the February 2021 GUSA election.  
  
If this proposal and the following report meets with the approval of the GUSA Executive Board, 
implementation will require your leadership and support. I look forward to the opportunity to connect with 
you to discuss next steps for implementation in the near future. 
 
Sincerely, 

 
Andi De Bellis 
MSB’14, GSA’20 
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APPENDIX C 

Activity Transcript  

 

Jack Hoya 
 

GU ID: 822289904 
Authenticity Code: 13489134u0183413ofoawbf 

 
 

 

Date              Activity              Purpose & Description                                 Learning Outcomes 

8/12/17-5/17/19          Yoga                                    Physical and mental fitness through the art of yoga                              Enhanced self-awareness 

 

 

 

 

 

Date              Activity              Purpose & Description                                 Learning Outcomes 

8/12/17-5/17/19          DC Reads                            Teach 1st graders in Ward 7 to read                                                          Social – responsibility 

                                                                                                                                                                                                           Professionalism 

 

 

 

Date              Activity              Purpose & Description                                 Learning Outcomes 

8/12/17-5/17/19          GUSA President                    Student Government                                                                                   Student Governance 

 

 

 

Date              Activity              Purpose & Description                                 Learning Outcomes 

8/12/17-5/17/19          Toast Masters                      Speech making and delivery group                                                          Public Speaking 

 

In witness thereof this signature confirms the authenticity of this record:       April 28, 2020 

____________________ 

Todd Olson 
Vice President, Student Affairs 

Georgetown University 

 

Student Organization Engagement 

Civic Engagement 

Leadership 

Training & Development 
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